





























































ことはよく知られることである（Eccles & Roeser, 2011）。また，一般に両親が子どもの学校生
活に強い関心を持ち，積極的に関与することは学業のみならず，社会的適応にとってもプラスに






際に教室の社会的風土の影響も大きいことがわかっている。Ames and Archer （1988）の古典的
な研究から示唆され，その後の研究からも教師が暗黙のメッセージとして能力を強調する教室
と，努力や発達可能性を重視する教室では，それぞれの教室全体としての遂行あるいは熟達のい




















人数 T1 T2 T3 T4 T5
男子 38 38 36 35 36
女子 40 41 41 38 40
































































適応感 T1 T2 T3 T4 T5
居心地 .72 .78 .76 .87 .88
仲間 .87 .87 .87 .89 .70
































































































































T4 .20 .28* .47**
T5 -.05 .26* .29* .42**
表５　仲間との信頼関係と学習適応のT1からT5の相関（N=72-78）
　　　（右上：仲間との信頼関係/左下：学習適応）
T1 T2 T3 T4 T5
T1 .64** .49** .52** .24*
T2 .56** .52** .59** .23*
T3 .47** .63** .59** .34**
T4 .35** .46** .60** .51**







T1 T2 T3 T4 T5
T1 .73** .42** .39** .20（*）
T2 .52** .46** .35** .10
T3 .47** .61** .48** .26*
T4 .41** .43** .52** .42**
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The effects of school transition on school adjustment and academic motivation
over the elementary to junior high school period: V
─Predictions of academic motivation, parent-child co-activities, and school adjustment at third grade
to school achievement and resilience at sixth grade: longitudinal analyses─
 USUI Hiroshi
Abstract
 We tried to clarify how academic motivation, school adjustment, and parent-child 
co-activities at third grade predicted study time at home, academic achievement, and 
resilience variables at sixth grage. We also made analyses of  time-to-time changes on 
variables such as academic achievement, study time, and school adjustment,  which 
contained all data through Time-1 to Time-5. Results showed that mastery oriented 
motivation positively influenced on positive feelings of main school subjects and 
autonomous motivation. And high frequency of parent-child co-activities predicted 
satisfaction of school life, longer study time, and positive feelings of main subjects. The 
feeling of being accepted by the classmates contributed to the resilience positively.
Keywords: school adjustment, academic motivation, longitudinal study
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